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The Relationship between tasksetting teaching behaviour and pupil achievement

Bert P.M. Creemers

Abstract

Teaching behaviour is distinguished in tasksetting and optimizing behaviour.
Tasksetting behaviour: actions of the teacher to achieve the goals of
teaching a specific curriculum.

Optimizing behaviour: actions of the teacher to improve or accelerate the
pupil's learning.

In initial reading and physical education groups of teachers can be dis-
tinguished with the same tasksetting behaviour. The relationship is
investigated between this tasksetting behaviour and {norm and criterion
referenced) measurements bf the pupil's learning. The results of the
investigations show that a significant relationship exists which, generally
spoken, does not appear to be different among groups of pupils with
different entering behaviour. In the case of initial reading we analysed
the relation between tasksetting and optimizing behaviour of the teachers
and characteristics of pupils (sex, intelligence and reading motivation)
on the one side and reading achievement, as measured by criterion and
norm referenced on the other. The results indicate significant but
unimportant relations between tasksetting and optinizing behaviours on

the one side and reading achievement on the other side.

For an explanation of the scores obtained the performance on the preceding
criterion test, i.e. the group of the preceding learning tasks, appeared

to be much more important for explaininé reading achievement.
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Resgearch 1n teacher otfoctivenoess

™,
In the past theve has bwen a lot of }egearch to establish the influcnce

of specific personality variables of tSﬁuhers or activities suth as

verbal behaviour the toachers perform in the classroom on the achicvements
of pupils.

The results of this rescarch are, as apprar from the reviews of Rosenshine
{1971 a, b, ), Rosenwhine & Furst (1971, 1971) and Gaae (1972) extremely
disappeointing. Accordindgd to Resenshine & turst {19731) only a limited

number of variables can be considered worthly of further investigation.
Among others Rosenshine (1973), Bloow (1972} and Davies (1972) scate that
research should, in future, be dirccred towards what teachers do.

Hypotheses

When research has to bo directed on concrete teaching behaviour, this has

to be done in relation with the subject matter. Therefor we look at teaching
behaviour within a specific subject matter such as a curriculum or a method.
Although there are big Jifferences between curricula and methods, each
curriculum or method intends somehow to Suggest or prescribe the teaching
activities. These teaching activities are directed on the learning of the
pupils within this specific curriculum or method. Besides these activities
the teacher maintains the learning situation, the classroom climate and

so on. According to these considerations we make a distinction between two
different components Of teaching. The first component consists of task-
setting teaching behaviour, thu second component refers to optimizing
teaching behaviour.

The tasksetting component jincludes the actions executed by a teacher

through which in his opinion he will be able to fulfil, according to

the curriculum or method, the goals of teaching a specific subject matter.
The optimizing component consists of the actions whereby the teacher is

able to improve on or accelerate the learning process. We hypothesize

that there will be groups of teachers who show the same tasksetting -——f.;
behaviour, that is: they will have the same teaching style. '
Perhaps there is a relationship between the teaching style and the .
optimizing component, but that is not clearly defined. For the time *
being we consider them as being separate from eachother. We assume th-t -
the teachers with the same teaching style have not necessarily the same

optimizing behaviour.
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Furthermore we suppose that the differences in teaching style, within
a group of teachers, lead to differences in pupil achievement which
cannot be fully accounted for by initial differences in pupil's
entering behaviour.

Until now two research projects have been carried out to test this
thecretical framework. One in initial reading, the other one *n
physical education.

Teaching behaviour within initial reading

3.1 Procedure
For the investigation of teaching behaviour two instruments were
developed.

- An observation scale for studying the tasksetting behaviour. The
categories (tasksettings) were derived from an analysis of a
specific method for initial reading. ‘

(Foxr example:

1. The teacher let the children speak with sharpened articulation.

2. The teacher asks/explains the meaning of a word},

The reliability of the scale appeared to be reasonably high (about 90}.

- A rating scale was developed for studying the optimizing component.
The items of the rating scale were based upon the reviews of
Rosenshine & Furst. Originally the rating scale consisted of 35 items.
After psychometric analysis only 13 items were retained. The discrimi-
native power and reliability of these items were, as can be expected,
high. In the factor analysis we distinguish 3 factors: teacher's
warmth (bipolar with eriticism), organisation {structuring the lesson
for the pupils) and the promotion by the teacher of the endeavour
between pupils. For the investigation of the pupils the following
tests were used.

- For measuring the entering behaviour we used a test for intalligence.
We developed a test for the investigation of pupil's motivation in
reading. Furthermore we got information about sex and the social
economic status,

- For measuring the achievements of the pupils we used notm— and
criterion referenced tests. Besides that we got inf?rmation about

pupil's motivation for reading.
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The investigation included 31 teachers and 670 pupils. From
each teacher 35 lessons were observed during the first & months
of reading instruction in the first grade. Evaluation of pupil
achievement took place several times in that half year.
3.2 Results
For each of the teachers a standard lesson was established on account
of the data of the 35 observed lessons. Then a cluster analysis was
carried out on the standard lessons ©f the 31 teachers in order to
establish the groups of teachers which contained the most similarities
qua test setting behaviour.
The cluster analysis distinguished definit groups of teachers (see

figure 1 and table 1)}.

insert table 1 and figure 1 about here

The analysis was continued with those teachers who could be allecated

to a specific group. Eight groups could be distinguished. {see table 2)

- p—

insert table 2 about here

For each group of teachers a profile of the standard lesson was computed.
A description of this profile is the content of the teaching style.
For example:

Teaching style 4:

This teaching style pays less attention at reading and exercises which
support reading. The main emphasis is put on language development.
Teaching style 6:

This teaching style is characterized by the great emphasis on analysis
of new words into their components. There is not much atten;ion for
language development, the learning of new words and the blending of
letters or sounds into words.

For a description of all the 8 teaching styles within initial reading
by this specific method see appendix I.

There was no agreement as regards the optimizing component between
teachers who taught with the same teaching style. The Bimilaxities

5r
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and differences in optimizing behaviour cut across the different

teaching styles.

Next we have investigated whether ©r not the differences in teaching

style within a group of teachers, lead to differences in pupil

achievement which cannot be fully accounted for by initial differences
in pupil's entering behaviour. This analysis by means of muitivariate
analysis of variance was carried out separately for each of the
characteristics in the entering behaviour of the pupils i.e.: Sex,
social economic class and intelligence. In case of the motivation

for reading, which was regarded as one of the characteristics in the

entering behaviour and as a result of the learning process, we used
multivariate analysis of covariance. These analysises were also
carried ocut separately for 4 groups of tests:

- criterion-referenced tests for technical reading

- norm referenced tests for reading

- tests for reading comprehension

- language development (one of the geals of the reading curriculum

in the Netherlands!}.

Testing of hypothesis took place on three levels:

1. On the first level is established whether the effects of teaching
style deviate significantly from O. If so, then:

2. On the second level is investigated whether the effect of a
specific teaching style minus the effect of each subsequent
teaching style differs significantily from 0. If so, then:

3. On the third level the effect of each teaching style is compared
individually with every subsequent teaching style.

For example the tables 3, 4, 5 and 6 give the results of the MANOVA

with sex as pupil characteristic.

insert tables 3, 4, 5 and 6 about here

On the first level the effect of teaching style mostly appears to be
significant at the 1% level. A number of significant results were also

obtained on the second and third level.
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This indicates that the effect of specific teaching styles minus the

effect of subsequent feaching Styles differs significantly from O.

These other teaching styles are !istinguished from each other on the

basis of their effect.

Oon the third level the effects Of certain teaching styles appear to be

simpilar in their significant/non-significant differences with regard

to other teaching styles.

This is however not consistent among either the differe: categorization

criteria or the different groups.

A significant teaching effect also appears in the reading attitude.

The interaction-effect of teaching style and the pupil characteristics

{entering behaviour) does not, on the whole, deviate from O.

It can be assumed that the teaching style is responsible for the

significance and non-significance of the pupil's achievementsil

3.3 Concluysion

It appears that teachers can ine distinguished into groups on grounds

of their tasksetting hehaviour (teaching style).

~ A relationship exists between these teaching styles and achievements
of pupils.

- Suych relationship generally 4o not appear to be different among
groups of pupils with different entering behaviour.

4. Teachin¢ behaviour within physical educationmz

In this investigation not one specific method was involved, but different
methods which deal with a specific part of the curriculum for physical
education: i.e. swinging in the rings.

For the cobservation of the tasksetting component a scale was constructed
which was usable for the study of different teaching methods. For the

study of the optimizing behaviour use was made of the rating scale we

%1 Por who are interested in initial reading: ’ ‘f%
Generally spoken teaching styles 1, 3, 7 and 8 lead to lower pupil
achievements than the other styles. Teaching style 8 also leads to
lower results on the reading attitude scale. It seems to be that teaching
which includes a low freguency of tasksettings or teaching that puts
the only accent on reading by the children sgelf 1egds to inferior results. 

22 This research project was carried out by Drs BErik Smuling and

Q Drs Jan van Lier under supervision of Dr Pieter Span and the author.
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constructed in the initial reading project. In these research projects
15 teachers, each in 4 lessons were observed.

The computation of the standard lesson was carried out in the same way
as mentioned in the initial reading study.

For the grouping of the teachers a Mc Quitty procedure was used. In this
investigation too it was possible to distinguish groups of teachers with
a different teaching style, based on tasksetting behaviour.

For measuring the pupil's achievement a norm referenced test was used.
In the group of pupils on account of the test for enabling behaviour

a distinction has been made between pupils who are structuring the lesarning
task (within) and them who do’nt.

The results of the ANOVA are shown in table 7.

insert table 7 about here

The conclusion can be made that the teaching style is nearly significant

although it is n't.**

. A secondary anall.ysiss=2 discussion

5.1 Procedure
The results of the studies, mentioned above, indicate that it will be
worthwhile to continue the investigation of teaching behaviour within
the same content that is: teaching the same subject matter by means
of a specific curriculum or method.
To get more information about the contributions of the tasksettings
to the learning of the pupils a step-wise regression analysis was
carried@ out on the data from the initial reading study. We analysed
the relation between tasksetting and optimizing behaviour of teachers
and characteristics of pupils (sex, intelligence and reading motivation)
on the one side and reading achievement as measured by the 7 criterion
referenced tests on the other.
Step-wise regression analysis with forward inclusion and the possibility

of removal of already entered variables (at each step) was used.

%1 It has to be mentioned that the groups of teac¢hers, based upon the
optimizing component, differ from each other significant at the
.01 level with relation to the pupil achievements.

%2 The secondary analysis was done by Drs Jan Slavenburg and the authnr.;i\

o




5.2

The tables 8, 9‘and 10 give briefly the results of the analysis on
criteriontest 1, 2 and 5. The results are given in the form of
standardized reyressionceefficients (B), on behalf of the possibility
to compare them and in the form of squared multiple correlation

coefficients.

insert tables 8B - 10 about here

Discussion

If we look at the explaining value of the tasksettings we have to
conclude that the value from the separate tasksetting is very small.
This is the case for almost all the peossible tasksettings. There are
little differences between the tasksettings but these are not consistent.
For obtaining the geoals, such as measured by the criterion-referenced
tests the tasksettings are of little importance.

This means that the assumptions of the secondary analysis were not met:
but we can make other conclussions. Teaching style and some tasksettings
are significant, they have a significant influence on the pupil’s
achievement, but in practice they are of little importance.

Like Bloom (1974) supposed we found that the influence of intelligence
is decreasing and the importance of the preceding criterion referenced
tests is increasing. This means that the results on a previous criterion
test are a predictor of the learning time ©of the succeeding unit and,

if we take the learning time constant. of the results. These tests

do’'nt measure the same skills but a development from an entering
behaviour to more complex skills. These conclussions suggest that it is
worthwhile to try an experiment in teaching reading by the way of
mastery learning. Then we can give a reinterpretation of the tasksetting
behaviour of the teacher. This contains that we relate the different
tasksettings to the subskills, which lead to the goals/skills of a
learning unit. The dquestion remains whether it is worth the money,

time and manpower to make sich a profound study of each curriculum

and method as we undertook in these cases and still have to do.

I think there is an other way of approaching the problem. I propose
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to make a better use of the teacher's guide which accompanies the
learning materials. In their present form these guides often give
only more or less comprehensive directions for the teaching behaviour.
I think that if these guides would give more information concerning
goals, processes and tasksettings of the method the possibility

that less suitable or even incorrect teaching styles are generated

by the teacher, is% minimalized. Such information sets clear boundaries
for successful teaching behaviour, even if the teacher does not know
all possible teaching styles.

In this case one may even avoid one of the most striking results of
the initial reading investigation, i.e. that most teachers use only

a very few number of the Prescribed tasksettings. Each ipndivigual
teacher in this investigation uses only the half of the possible
tasksettings. I think one has to make clear for teachers that the
teaching of reading is more than they think at this moment. Then
maybe there will be a differentiated teaching behaviour within the
limits of a specific curriculum and method even if this is in the

way of mastery learning.
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Table 1 2esults of a hierarchical cluster analysis on a mean squorcd
distance matrix

Cluster lc parti=- 2¢ varti- intra~cluster number of
cipant cipant HED teaciiurs

1001 25 27 3434 2

1002 12 18 g b 2

1003 17 21 36k 2

1004 1003 an L,15 ]

1005 5 10 33 2

1006 16 1001 b,k 3

1007 1002 1006 87 5

1008 7 23 5.38 2

1009 13 30 5095 2

1010 29 1004 5,12 b

1c11 26 1009 6.71 3

1012 4 11 7009 2

1013 23 ok 7,08 2

1014 19 31 0,05 2

1015 2 1011 7. 48 A

1016 1007 1010 6,94 )

1017 6 1014 9o bl 3

1018 1015 1016 0066 13

1019 3 1013 9.76 3

1020 1 1008 9,53 3

1021 1017 1018 9461 16

1022 20 1012 10454 3

1023 9 1005 10,36 3

1024 1020 1021 10,68 19

15625 8 1022 14,91 b

1026 1019 1024 11,66 22 ‘

1027 1023 1025 15.11 7 ‘tﬁ

1028 14 1026 12,20 23 - ]
1025 1027 o
15




Table 2 Distinguished {eacher groups (on account of differcnccs in
the freguency ol task settings

Maaciei’ sroup Clusternumber nunber of teachors

ety

1007
1010
1015
1017
1020
1019
1022
1005

£ W Mo
oW W W W Y

> =1 O \A
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Tadle 3 2 esu:ts of the testing of hypotheses for

te‘_lcﬁujg style x sex x achievements of pupils on
Criterion-reforenced tests.

Hypotheses dt F.ratio

first level

L. 4 : Sex-,5tyie- and

9 ynteraction effect = 0 106 3274 2.14%"
2. Ho: interaction effect = @ 49 2594 1.417
3. H T Sex effect = @ 7 b0 384°°
4. H_: Teaching style

? effect = 0 49 2594 267°°

second level

L O s - oo
5. Ho: (a[ )"0 49 2594 267
6. Hy: (“‘ “‘):0 42 2396 262°°
oy ~ Qg
. Xy ~Xa - 'Y |
7. Ho: (a: _aa)_o 35 2148 2.89
oy - Oy T
. H M = .
8. Ho (m.an) 0 28 1840 221
9. H,: ("“ '“‘)=o 2% 1465 227*°
g -y
10. Ho: (‘f“' '“")=0 14 1020 2.47°°
@y -0y
13. Hy: @y-ag =0 7 510 1.87
third level
12 Hoi oy -0 = 7 510 3.83°n
13. Ho: @ -ay =0 7 510 M
14. Ho: o -0s = 7 810 3.72°°
15. Ho: ay - o ={} 7 510 392°°
18. Hy: @y -ae =0 7 510 3.14°°
17. H(,.' oy «ay =0 7 510 2.26n
18. Hu: 0y -0y =0 7 510 2.55“




L

Hypotheses

dt F ratio
19, Hy oy -ay =0 ? 510 526*°
20, Hyioy-w, =0 7 510 1.12
21, H,.uy-ag =0 7 510 93
22, H,i0; &, =0 7 510 1.90
23, Hyiag -0y =0 7 510 1.81
24. Hy:iop-a3 =0 7 510 1.18
25, Hp:ay -0y =0 7 510 827"
26. Hp:o3-05 =0 7 510 5.65%°
27. Hy:iay-a, =0 ? 510 382*°
28. Hy:ioy -7 =0 7 510 24
29, Hg:oy-o0y = ? 510 3ot
30. Hy:ioyq-a5 =0 7 510 1.83
31. Hy it -0 =0 ? 510 316"
32, Hy:og -0 =0 ? 510 1.50
33, Hy:ioq-ag =0 7 510 1.98
34 Hyag-aq =0 7 510 2.25°
35. Hg:ias-ay =0 7 810 267"
36, Hy:0g-ay =0 7 510 2.10°
37. Hp:oy -7 =0 7 510 2.42°
3B, Hy:a,-ox =0 7 810 2.19°

* significant at .05 level .
*s significant at .01 level
13
RS
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Table 4 Results of the testing of hypotheses for
teaching style x sex x achievements of pupils on
norm-referenced tests.

Hypotheses dt ' ratio

first level

1 Cue-,style- and v
interaciion effect = O 45 1569 3.29
I.M,: Interaction effect = O 21 1517 1.48
T. M, Sex effect = 523 5.39""
a, Hy Teaching style
effect = 0 21 1517 468°"

second level
Gl 21 1617 468"

=0 18 1494 475°°

7 Hag : ) =0 15 1458 507%°
: 3 -0g
8. Ho ’(“C-l'“ '“‘) -0 12 1397 a85°°
4 - Qg
9, HO:C?"3°) =0 g 1285 482°°
L5 -t
X5 "Wy aa
10. H“{;s-da) -0 6 1056 361
%1, Hg M TR Y =0 3 528 1.67
third level
12, Hg HE RN ) = 3 528 6‘9090
13. HO S0y -0y =0 3 528 B3
14, Hp 16ty rxg =0 3 528 - 3547
15. Hu By -Qs = 3 6528 10.77°°
16. Mooy -og =0 3 528 8,39°°
17. Ho ity a7 = 3 528 272° I
18. Hl} 0y -0y = 3 528 77 l
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Table 5 Results of the testing of hypotheses for
teaching style x sex x achievements of pupils on a
read ing comprehension test, <

Hypotheses dt F-ratio

first level

; i.on_L Sex-.ytyle- and

9 intoraction effect = O 15 562 4.12*"
2. HO: Interaction effect = 4 ? 562 1.32
1. Hy: Sex effect 0 1 562 g78""
"4, nm o1 Teaching siyie
effect = O 7 562 422*"
second level
5. HO-C“"“=) -0 7 562 422"
&y Qg
6. Ho :ﬁ’ "?’) -0 6 562 369°"
2 Q@
7. H, :(‘?-‘ '“4) =0 5 582 388"
Ley - O
8. M :(:‘ "'-.“) -0 4 582 1.39
g - Qty
9, M, :@‘ “‘) -0 3 582 1.85
5 "0
10, Ho:?°'?’) =0 2 562 1.02
o " Oy
i1. Hp:ay-ag =0 1 562 05
third level
12 Ho Iy -Gy =0 1 562 9.74°°
13, Ho:ap-a; =0 1 562 61
14. Ho Ty g =0 1 562 5.58°
15. Ho i@y ‘&g =0 1 562 11.87°°
16. Hy:a @ =0 1 582 268
17. Hp:@,-w; =0 1 562 220
18. Ho iy g = ¢ 1 562 .24

18
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; , Hypotheses af Fano

{ 19. Hg:a;-a; =0 1 562 13 13*°

F ! 20 Hy:a,-0, =0 1 562 18

21, Hy:a;-05 =0 1 562 41

{ 22. Hy:ay-w, =0 1 562 1.51

* 23 Hg:og -0y =0 1 562 130
24, Hg Iay -y =0 1 662 172
25 H.'] Dy - Oy =0 1 562 834.'

[ 26, Ho:a,-a5 =0 1 562 15.24°°

' 27. Ho:oy-ag =0 1 562 Im
2B, Hy:a;-a; =0 1 662 417°
29. Hy o -ag =0 1 562 2.77

30. Hy:aw-ay =0 |
N Hg:wy-gs -0 could not be tested because

32 Hg:ay-07 =0 HO 2 could not be rejected
33. Ho:ﬂ’q'au =0

3. Hozes-as =0 1 0014 not be tested because
35, Hy tog -ay =0

36, H, o -as - o H, 9 could not be rejected

37. Hy:ag-o; =0 could not be tested because
; 38. Hy:op-ag =0 | Hy 10 could not be rejected-

»

significant at .05 level
significant at .01 levetl

L84
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fable. 6 Results of the testing of hypotheses for
teaching style x sex x achievements of pupils on
tanguage tests.

Hypotheses df F ratio

first level

1. Hootea-,stvle- and

¢ interaction effect = 0 30 1042 265"
T, - interactior effect = 0 14 1042 .70
3. Ko Sex effect = 0 2 521 787°°
4. #,: Teaching style
erfect = 9 14 1042 3‘863“
second level
5. Hu:(a"“‘ ) -0 14 1042 3.86°*
Oy -Qp
6. Ho :("‘ "o ) =0 12 1042 3.20"
&y g
7. Hoz(q"q‘ ) -0 10 1042 3.39%*
Xy - Oy
BAHO:(Q"GS ) =0 8 1042 267%"
Ct_; -Cla
Qs - O
9. Hp : =0 6 1042 1.92
0 (Ots - foy )
10. Hy :(‘;“'"’5’ ) -0 4 1042 1.71
Oy -Otg
17. Ho @ a4+ -ay =0 2 521 34
third level
] 12. Hg : oy - =0 2 521 9.451°"
13. Hg : o, -0y =0 2 521 .23
14, Ho: o) roq = 2 521 11.33“
15. Hg : o, - Qg =D 2 hZ21 756"
16, Ho : o -ag =0 2 8N 5.53°*
17 Hp o -a- =0 2 621 o1
206 oy Gy -3 3 LY -
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=0
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=0
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=0
-0
-0
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=0
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=0
=0
=0
-0
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LoV 8

| I AN

521
521
521
521
521
521
h2i
521
521
521
521
521

Py R

N
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goo**
186
08
1.36
2.65
319"
9.43°°
723
4.20*
1.07
1.66
2.22
1.41
6.11*%*
658

could not be tested becayse
H0 9 could not be rejected

could not be tested because
H, 10 could not be rejected

o

significant at .05 level
significant at .01 level
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Table 7. Results of the ANOVA

Source

1]

Error

S8

5,88
19,68
15,84

111,36

4ag

64

MS

5,88
3,94
3,17
1,74

F

MS./MS
(=)

3,38
2,26
1,82

rxo

X

A: structuring/non-structuring behaviour of pupils

B: teaching style

"o




Table 8. Explanation of the achievements on criterion-referenced test
] ## 1 {N=553)

standardized 2
step | variable regression P(p°=c) wultiple R |increase
coafficient P of R .
* intelligence .380 .000 .156 .156
reading with . 146 .000 .187 .01
lengthening of the
sounds
3 | teaching the notion -.302 .u05 .222 L0358
of what is read
| % : : "
[ [ ' [ '
1 1 : 2 b
{ i | ] !
16 |writing-teacher .105 139 .298 003 .
17 | narrating-teacher -.073 .179 .300 %) .002

) P(R) <.025




Table 9. Explanation of the achievements on criterion-referenced test
## 2 (N = 499)

standardized E ’ 2
step | variable regression | B{(E_=0) multiple R increase
= s 1 Q
| coéfficient B | [ of R
1 | criterion referenced .572 i .000 .426 .426
test ## 1 | !
2 | teacher's warmth I -,152 i .000 .471 .045
(factor ## 1 in the
optimizing behaviour)
3 intelligence .134 .000 .499 .028
1 ] 1 | 1
| [ ! | i
I ! | ! !
| | ! | |
I | | 1 '
i ; ! [ '
17 | reading of new words -.084 .150 562 ¥ .002

%) P(R) €.025
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Table 10. Explanation of the achievements on criterion-~referenced test

#7# 5 (N = 499)

standardized - 2
step | variable regression P(po=0} multiple R~ | increase
codfficient B of R?
1l | criterion referenced .634 . 000 .152 .752
test ## 4
2 | criterion referenced .296 .000 .784 .032
test ## 3
3 | analysis of new words -.195 .003 - 788 .004
' | ] ' '
] | : i :
: ' ' : i
! | i ) i
! ! ) | ] .
19 | reading-teacher -.037 .168 .815 %) .001 e

=) P(R) {.025
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Figuur 1. Diagram of the results of a hierarchical clusteranalysis on a mean squared distance matrix.
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Aarnendix I

g2aching stvle 1.

The teaching Dehavicur of this style is characterizced by the fact that
there are, in corparison with tho other stylos, less task settings
soencerning the zeading of the chiliren bub more task settings concorning
the writing of tho children.

In genezal thore are few task scttings Jdirected ab the learning, analysing
and synthesizing now worls,

The uditory aspoect of the task settings gets only fow attention.

Task sottings direcred at the lecarning of tho langjuagae also haspen only

ax few times.

Teaching stvle 2

This teaching style is characterized by a strona cmrhasis on the realing

of the chillren self. Task settings directed at the learning of new words,
the analysis and synthesis of these new words only happen 2 few tirmes.

The accent in anzlysis and synthesis lics on the visual aspects and also
tasks for assoclate learning. Here too there is a relative lack of attention
fcr languagos learning.

Teaching style 3

This teaching style is characterized by the fact that the teacher not only
gives task settings on reading and writing but also sets tasks dirzcted

on the learning of n=w words and the analysis and synthesig of these words.
There is alsc attention for technical excercises, which may be suzpert the
lezrning of reading.

Teaching style 4

This teaching style pays less attention at reading and exarcises which
surpert reading. The main emrhasis lies on language develorment.

Teaching style 5

. much attention., Task settings directed at the writing: of tha children and
Besgetatisn wye g oecur only a f- imes‘ jl‘

This style includes tcaching ichaviour characterized by task setting which
csncern the writing by teachers and children. Cther task settings for axamnle
the learning of new words hapren relatively fewer. In this style there is a

Lalince between the auditory and visual -2spect in the several exercises.

L

vy

a2aching style 6

This texching styles is characterized by the great cmohasis on the analysis
of new words into ccmponents. There is not much attentibn for language
Jevelspment, the learning of new words and the synthasis of letters or
gounds into words. .

eaching style 7 . o - :."' ,
Centrally in this style is the reading of children. The. taacher sets nuch
tasks which dcmand that wha children read. RPading'comprehension gets also




of the children self. Task Settlnds direetC0 aE e L e NI N 0T T W= Wz mt Ay
the analysis and synthesis of these new words only happen 2 few times.

The accent in analysis and synthesis lies on the visual aspects and also
tasks for asscciate learning. Here tcoo there is a relative lack of attention
for languag> learning.

Teaching style 3

This teaching style is characterized by the fact that the teacher not only
glves task settings on reading and writing but also gets tasks Cirected
on the learning of new words and the analysis and synthesis of these words.

There is alsc attention for technical exercises, which may be sumpert the
learning -f reading.

Teaching style 4

This teazhirg style pays less attention at reading and exercises which
suppert reading. The main exrhasis lies on language develcrment.

Teaching stvle 5

This style includes teaching lchaviour characterized by task setting which
concern the writing by teachers and children. Othar task settings for axaomle
rhe learning of new words hagren relatively fewer. In this style there is a
valonce between the auditsry and visual espect in the saveral exercises.

Teaching style €

This +ecaching style is characterized by the great cavhasis on the analysis
:f new wurds into ceoponents. There is not much attention fo; language
Jevelsrment, the learning of new words and the synthesis of letters or
zounds into words.

Tezching stvle 7

Cantrally in this style is the reading of children. The teacher sets much
txsks whizh Jeoand that the chiliren rcad. Reading comprehension gets also
muach attention. Task settings dirccted at the writing of the children and

asscciation fxorciscs cecur only a fﬁfsfimes.
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